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15 The Multicultural Playroom
A Delphi Study

Dee C. Ray, Regine K. Chung, Krystal K. Turner
and Elizabeth V. Aguilar

Concerning the needs for mental health intervention within an increasingly
diverse younger population, there is a need for play therapists to ensure
cultural inclusivity in their clinical practice. Apart from application of treat-
ment modalities and skills with specific populations, play therapy that fosters
multicultural inclusivity also involves the process of constructing the ther-
apeutic environment – the playroom. We are particularly concerned with
structuring a playroom that is inviting to children of varying identities and
backgrounds. For this chapter, we sought to explore the potential of
enhancing the multicultural inclusivity of the playroom for play therapy
through research and discussion of outcomes related to a research project
designed specifically for the purpose of building knowledge regarding play
therapy rooms. In this chapter, we will present the methods and results of a
recent research study conducted with play therapy experts on increasing the
inclusivity of the playroom through attention to the attitudes, structure, and
materials that comprise a playroom.
In the release of the 2020 census results, the U.S. Bureau of the Census

introduced a new concept labeled as the Diversity Index (DI), which indicates
the probability that two people chosen at random will be from different race or
ethnicity groups. It was shown that in 25 out of 51 states, the DI is above 50%;
and among these states, eight have a high DI ranging from 65.8% to 76% (U.S.
Census Bureau, 2021), indicating the nation is diversifying rapidly. Taking a
closer look at the population trend in the United States over the last two dec-
ades, the percentage of the population under age 16 who identified as a racial
or ethnic minority grew from 39.2% to 50%. This group is comprised of U.S.
residents identifying as Latino or Hispanic, Black, Asian American, American
Indian Alaska Native, and “2+ and other races” (Frey, 2020). Race/ethnicity is
only one aspect of cultural diversity. In play therapy, we are attuned to cultural
aspects of gender, sexual identity, socioeconomic status, religion, and ability
status, among many other diverse identities. Growing diversity in the U.S.
child population also means that cultural sensitivity and inclusivity in play
therapy is needed now more than ever.
Child-centered play therapy (CCPT; Landreth, 2012) is a devel-

opmentally responsive and evidence-based child therapy intervention for
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children who experience social, emotional, behavioral, and relational dis-
orders supported by multiple meta-analytic studies (Bratton et al., 2005; Lin
& Bratton, 2015; Ray et al., 2015). Growing empirical research supports the
efficacy of CCPT with children across ethnicities, gender, and ability levels
(e.g. Garza & Bratton, 2005; Ogawa, 2007; Lin & Bratton, 2015; Schot-
telkorb et al., 2020; Taylor & Ray, 2021). Because toys are seen as chil-
dren’s medium of expression in the therapeutic process, the selection of toys
and materials requires careful attention (Axline, 1974; Landreth, 2012).
Axline (1974) suggested multiple toys and play items that facilitate children’s
imagination, free expression, and allow symbolic representation of sig-
nificant relationships and experiences. Landreth (2012) offered a more sys-
tematic discussion on the playroom setting, such as the size of the playroom
and choice of materials. Landreth recommended that toys and materials
should be selected in order to facilitate seven essentials in play therapy
including: establishment of a positive relationship with the child, expression
of a wide range of feelings, exploration of real-life experiences, reality test-
ing of limits, development of a positive self-image, development of self-
understanding, and opportunity to develop self-control. Landreth further
emphasized the importance of intentional selection of toys/materials.
Based on these principles, Landreth (2012) suggested three categories of

toys and materials: real-life toys, acting-out aggressive-release toys, and toys
for creative expression and emotional release. Real-life toys such as dolls,
cars, and chalkboards provide the opportunity for children to play out
events and experiences that occur for them in everyday life. Acting-out
aggressive-release toys such as bop bags, rubber knives, and aggressive ani-
mals allow children to express intense anger or aggressive-related feelings.
Creative expression and emotional release toys such as sand, water, and
paints offer the least structure in order for children to project or create
limitless possibilities. VanFleet et al. (2010) recommended the following
categories for the CCPT playroom: Family/Nurturance, Communication,
Aggression, Mastery, and Creative Expression. Finally, Cochran et al. (2010)
identified the need for materials allowing for sociodramatic play, creative
expression, aggressive release, and nurturing to support the CCPT stage
process. Cochran et al. further cautioned against an imbalance of toys that
are more appealing to specific genders or cultures and suggested a variety of
toys for multicultural populations.
Landreth (2012) underscored the importance for play therapists to be

sensitive to culture and diversity issues in the toy selection process. How-
ever, limited literature exists on in-depth exploration of culturally appro-
priate/ adaptive play therapy settings. Notably, limited research has been
conducted to explore the structure of the therapeutic space, i.e. the play-
room environment and the choice of toys and play materials to enhance
multicultural sensitivity throughout the CCPT process. In the only study to
date on multicultural items in the playroom, Chang et al. (2005) surveyed
Association for Play Therapy members on items they included in their

280 Ray, Chung, Turner, and Aguilar

Multicultural Play Therapy : Making the Most of Cultural Opportunities with Children, edited by Dee C. Ray, et al., Taylor &
         Francis Group, 2022. ProQuest Ebook Central, http://ebookcentral.proquest.com/lib/unt/detail.action?docID=6938340.
Created from unt on 2023-03-10 21:45:14.

C
op

yr
ig

ht
 ©

 2
02

2.
 T

ay
lo

r 
&

 F
ra

nc
is

 G
ro

up
. A

ll 
rig

ht
s 

re
se

rv
ed

.



Multicultural Play Therapy; edited by Dee C. Ray, Yumiko Ogawa and Yi-Ju
Cheng
Format: 229_x_152_mm_(6_x_9) (152.4 × 228.6 mm); Style: A; Font:
Bembo;
Dir: Y:/2-Pagination/MPT_RAPS/ApplicationFiles/9781032038544_text.3d;

playrooms to represent diverse cultures. Chang et al.’s participants identified
culturally based play and differences in play within ethnic minority children
and suggested the need for selecting multicultural play items to enhance the
therapeutic process in play therapy. Participants most frequently reported
the use of ethnic dolls, sandtray items, and puppets as representative of
diverse cultures. A few participants noted the use of religious items, dress-up
clothes specific to race/ethnicity, and foods specific to cultures. Although
Chang et al. provided an initial exploration of multicultural items, there was
limited discussion of items that are typically included and recommended for
playrooms.
In individual studies on the effectiveness of play therapy with specific

populations, researchers have noted the need to modify playroom materials
to meet the needs of the population served. In their study on the effec-
tiveness of CCPT with Hispanic children, Garza and Bratton (2005)
observed that the inclusion of culturally relevant craft materials and toys
strengthened the communication between the therapist and the child and
fostered a sense of familiarity, particularly at the beginning of the ther-
apeutic relationship. Garza and Bratton also documented children’s pre-
ference for the “culturally responsive” toys/materials such as Mexican
instruments, foods, darker skin-toned dolls, and religious items. Taylor and
Ray (2021) highlighted the need for culturally responsive toys in their study
on the effectiveness of CCPT with African American children. Specifically,
the researchers noted the use of dolls that were truly representative of
African American individuals rather than dolls that had a darker skin tone
but Eurocentric features, as well as representative play figures and religious
items.
Recently, researchers examined the use of toys in CCPT (Ray et al.,

2013) and gendered language associated with toys in play therapy (Stutey et
al., 2020). Based on the utilization of toys in session by children of both
genders and different ages, Ray and colleagues (2013) suggested that tradi-
tional toy categories identified by Kottman (2003) including Family/Nur-
ture, Aggressive/Scary, Expressive, and Pretend/Fantasy toys are necessary
for CCPT because children of all ages and genders play with them fre-
quently in sessions. However, the frequency of toys being played with may
vary among children of different genders, suggesting gender differences exist
in the expressions through play (Ray et al., 2013). For example, Ray et al.
found that females tended to gravitate towards family/nurturing toys more,
while males tended to play with aggressive/scary toys more often, and
children of both genders play with expressive and pretend/fantasy toys
equally.
Stutey et al. (2020) further explored children’s gendered language and toy

preference among 22 children in play therapy. Stutey’s team found that
males were more likely to play with masculine toys while females played
with a wider variety of toys. Findings from Ray et al. (2013) and Stutey et
al. (2020) support the conclusion that culture affects play behaviors and
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highlight the importance for play therapists to consider how toys and
materials can better represent the culture and development of the children
they serve. Yet, consensus among play therapists related to the selection of
play materials to enhance multicultural sensitivity has not yet been empiri-
cally explored or validated. Although researchers who have conducted play
therapy studies with specific populations often note the modification or
need for modification of playroom materials, there has not been a study
explicitly focused on playroom materials and settings to meet diversity needs
in over 15 years. Additionally, researchers have typically limited their focus
to racial/ethnic diversity in their studies. The limitation in existing literature
suggests that research is needed to inform play therapists’ decision-making in
designing a multicultural playroom that fits the needs of a rapidly diversify-
ing society.
The purpose of this study was to define and identify what comprises a

playroom that is multiculturally inclusive, as well as identify how play
therapists can enhance the inclusivity of their playrooms. We used the
Delphi technique to gain a consensus of opinion from experts in the field of
play therapy regarding definition of a multicultural playroom, ways in
which a play therapist can ensure that a playroom is multiculturally inclu-
sive, and identification of toys and materials that comprise a multicultural
playroom. This study was guided by three research questions:

1 What is the definition of a multicultural playroom?
2 How can play therapists make the playroom more multiculturally

inclusive?
3 What materials should be included to increase the multicultural inclu-

siveness of the playroom?

Method

The primary purpose of the Delphi method is to form a consensus in areas
of study that are beyond existing knowledge (Jünger et al., 2017). We chose
to use the Delphi method as a philosophical fit for our focus on multi-
cultural inclusion. The goal of the Delphi method is to form group con-
sensus in which all voices are heard and considered in iterative rounds of
data collection. Highlighting a consensus focus is also consistent with the
CCPT humanistic approach to ensuring that each person’s perspective is
valued and worthy of inclusion. The Delphi method structures data collec-
tion to allow participants to provide information, opinions, and feedback
anonymously in a systematic procedure of multiple rounds of inquiry.
Delphi is characterized by four features including: (1) participants are a
group of experts; (2) process is anonymous to avoid undue pressure on
participants; (3) procedure is iterative in nature; and (4) the design of sub-
sequent rounds is informed by previous rounds (Jünger et al., 2017).
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Participants

The Delphi method allows for purposive sampling which allowed us to
identify expert panelists who held both play therapy expertise and a multi-
cultural expertise, as well as varying intersectional identities. Criteria for
panelists included: (1) has identified as a CCPT therapist for at least five
years; (2) has published or presented on CCPT; and (3) has previously set
up at least one CCPT playroom. We intentionally sought expert panelists
who met these criteria and who represented multiple intersectional iden-
tities. There is no agreement in the Delphi literature regarding an optimal
number of panelists resulting in varied numbers; however, eight to ten and
ten to 50 have been typically cited numbers for smaller studies (Keeney et
al., 2011). Using purposive sampling, we identified 25 potential panelists.
Individual emails were sent to the potential experts asking them to partici-
pate in the study, along with an explanation of study procedures. Of the 25
potential panelists, 22 participated in the study.
Table 15.1 presents demographic data on all participants. Due to the

multicultural focus of the study, we chose to use open-ended responses to
all demographic descriptors. Based on open-ended responses, there were
diverse descriptors regarding race, gender, sexual orientation, and other
salient identities. We chose to report all the descriptors in order to remain
consistent with our goal of inclusivity. Although the Association for Play
Therapy reports 76% members identify as female and 76% as White (APT,
2021), we sought to diversify our panel, resulting in 32% (n=7) reporting as
White women and 45% (n=10) reporting as White.

Research Team

The research team consisted of four team members who hold various
intersectional identities. Additionally, all four team members are author
contributors to this book, play therapists, identify as theoretically aligned
with CCPT, and are committed to a multicultural focus in play therapy.
Positionality statements for each research team member can be found in
previous chapters of the book (see Introduction and Chapters 8, 9, and 10).

Procedures

Following human subjects approval, we sent out emails to 25 potential
participants inviting them to participate in the study and informing them of
study procedures. Of the 22 who agreed to participate, 21 completed
Round 1 (95% response rate). Rounds 2 and 3 were completed by all 22
panelists (100% response rate). Round 1 consisted of a demographic ques-
tionnaire, two open-ended questions, and a third question with a listing of
playroom items. The first open-ended question consisted of: “The purpose
of the proposed study is to use the Delphi technique to gain a consensus of
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Table 15.1 Self-identified characteristics of participants (N=22)

Demographic characteristics n %

Age

26–35 6 27.3

36–45 8 36.4

46–60 5 22.7
>60 3 13.6

Race

African American 1 4.5

Asian 2 9

Black 2 9

Hispanic 1 4.5

Latinx 1 4.5

Middle Eastern/Caucasian 1 4.5
Mestizo/Latino 1 4.5

Native American rural tribal member 1 4.5

White 10 45.5

White (brown) 1 4.5

White/Native American of the Salish-Flathead Nation 1 4.5

Gender

Cisgender 1 4.5

Cisgender woman 1 4.5
Cis-male 1 4.5

Female 15 68.2

Male/man 4 18.2

Sexual orientation

Cisgender 1 4.5

Gay 1 4.5

Heterosexual/straight 19 86.4

Unidentified 1 4.5
Other personally salient identity

Christian, Black 1 4.5

ENFJ (Myers-Briggs Type) 1 4.5

Family of origin; low social class/poverty 1 4.5

First gen. U.S.-born; bicultural; Spanish speaking 1 4.5

Immigrant 2 9.1

Immigrant, English as second language 1 4.5

International/non-American; Taiwanese; middle class;
mother/parent

1 4.5
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opinion from experts in the field of play therapy to define and identify what
constitutes a multicultural playroom, specifically meaning a playroom that is
designed for all children. Given your experience and knowledge of the
field, please provide your definition of a multicultural playroom.” The
second open-ended question was: “Given your experience and knowledge
of the field, please address how play therapists make the playroom more
multiculturally inclusive?” For the final group of items, panelists were pro-
vided with a list from Landreth’s (2012) list of 69 playroom materials and
asked to rate each item on a five-point Likert scale from Not Essential to

Demographic characteristics n %

Jewish 1 4.5

My ethnicity; Latina 1 4.5

Unidentified 12 54.5

Number of years as a play therapist

5–9 6 27.3

10–14 3 13.6

15–19 4 18.2
20–24 2 9.1

25–29 3 13.6

≥30 4 18.2

Number of years teaching play therapy

<5 8 36.4

5–9 3 13.6

10–14 3 13.6

15–19 3 13.6
20–24 2 9.1

25–29 2 9.1

≥30 1 4.5

Number of play therapy rooms worked in as a play
therapist or play therapist supervisor

5–9 9 40.9
10–14 8 36.4

15–19 2 9.1

20–24 2 9.1

25–29 0 0

≥30 1 4.5

Highest degree

Masters 4 18.2

PhD 18 81.8
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Essential to a Multicultural Playroom (i.e. 1=Not Essential, 5= Essential).
They were also provided with an open-ended response category to add
comments about any of the items. The informed consent and questionnaire
were distributed through Qualtrics.
Following Round 1, the research team conducted a content analysis of

the responses from the two open-ended questions. Content analysis steps
consisted of open coding conducted independently by the four research
team members. Following the completion of open coding, all data was
recorded and examined in an axial coding process. During the axial coding
phase, the research team met to examine relationships among the open
codes through a consensus process. Finally, we conducted selective coding
to ensure that all data was included in final codes (i.e. statements). In order
to remain consistent with our focus on multicultural process, we as the
research team believed it was most inclusive to complete the axial and final
selective coding processes as a team. For the final item of the Round 1
questionnaire, we compiled the results regarding level of essentialism for
each of the playroom materials.
For Round 2, we presented participants with statements regarding the

definition of the multicultural playroom based on content analysis
results. We asked participants to rate each statement on a five-point
Likert scale regarding how important the statement was to being a part
of a multicultural playroom definition (i.e. 1=Not Important at All,
5=Very Important). We also presented statements regarding how play
therapists can better create multiculturally inclusive playrooms based on
content analysis results with the same Likert scale instructions. Addi-
tionally, in Round 2, we asked participants to rate playroom materials
for which consensus had not been reached in Round 1. Comments
were solicited throughout the Round 2 questionnaire to allow for
open-ended responses.
For Round 3, any statements or playroom materials that had not reached

consensus in the first two rounds were listed and participants were asked to
rate each of the items on the same Likert scale categories. For Rounds 2 and
3, participants were provided with their individual ratings for each state-
ment/item, along with the group mean. We asked participants to consider
their rating in the context of the group and invited them to make changes
to their original ratings if desired. Finally, in Round 3, we asked participants
to provide a rationale for a rating of 3 on playroom materials/toys in order
to have a better understanding of their perceptions of not having a strong
opinion of that material’s inclusion.
In accordance with standard practices in Delphi methods (Jünger et al.,

2017), the desired agreement level for a response to reach consensus in this
study was set at 80% of responses for each individual item achieving a
median response score of greater than or equal to 4, or less than or equal to
2. Playroom materials that failed to reach the 80% consensus rating follow-
ing Round 1 were included in Round 2. Statements and playroom
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materials that failed to reach the 80% consensus in Round 2 were included
in Round 3. All items following Round 3 that reached the 80% threshold
were considered to be consensus items.

Results

Multicultural Definition

Content analysis from Round 1 yielded six statements that encompassed the
definition of a multicultural playroom. In Round 2, participants rated the
six statements based on their importance regarding being part of the defi-
nition. Table 15.2 presents the statements, consensus results, and the round
in which consensus was reached. Results from Round 2 resulted in con-
sensus on four of the statements. Two of the statements did not reach
consensus. Based on feedback from participants in Round 2, statements
were edited to include concepts shared by participants. The original state-
ment for 1c. was: “Cultural expression includes those within the context of
gender, race, ethnicity, sexual orientation, ability, social class, language,
nationality, citizenship status, religion, childhood, generation, family
structure, and community type (i.e. urban/rural/suburban).” Participants
reported discomfort with a finite list of identities, as well as preference for
the term sexual identity rather than sexual orientation. The statement was
modified for Round 3 by adding the phrase, “but not limited to,” and
replacing the word orientation with the word identity. The original
statement for 1e, “Materials in the multicultural playroom are devel-
opmentally appropriate and representative of the micro and macro culture,
allow for cultural challenges and pride, open-ended to allow for child’s
own interpretation, and represent contemporary childhood,” resulted in
feedback regarding wording confusion. Due to limited comments on
rationale for lack of importance of this statement, we made a slight word
change by replacing the word contemporary with the phrase “present-
day.” Both modified statements reached consensus in Round 3. The final
definition of a multicultural playroom based on consensus was the
following:

A multicultural playroom is intentionally designed to facilitate a child’s
free expression and exploration of self, including all cultural aspects of
self. A multicultural playroom allows for expression and exploration of
a child’s cultural experiences on both the local and broader community
level. Cultural expression includes those within the context of, but not
limited to, gender, race, ethnicity, sexual identity, ability, social class,
language, nationality, citizenship status, religion, childhood, generation,
family structure, and community type (i.e. urban/rural/suburban).
Materials and structural design in the multicultural playroom are
intentionally selected to provide a sense of familiarity to children in
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Table 15.2 Multicultural playroom definition statements that gained consensus

Statement Mean (SD) Consensus Level
(%)

Round
Consensus
Reached

1a. A multicultural playroom is inten-
tionally designed to facilitate a child’s
free expression and exploration of self,
including all cultural aspects of self.

4.86 (.35) 100 2

1b. A multicultural playroom allows
for expression and exploration of a
child’s cultural experiences on both
the local and broader community
level.

4.36 (.79) 81.8 2

1c. Cultural expression includes those
within the context of, but not limited
to, gender, race, ethnicity, sexual
identity, ability, social class, language,
nationality, citizenship status, religion,
childhood, generation, family struc-
ture, and community type (i.e. urban/
rural/suburban).

4.60 (.50) 100 3

1d. Materials and structural design in
the multicultural playroom are inten-
tionally selected to provide a sense of
familiarity to children in reflecting
their everyday interactions, leading to
a sense of belonging and safety in the
room.

4.55 (.67) 90.9 2

1e. Materials in the multicultural play-
room are developmentally appropriate
and representative of the micro and
macro culture, allow for cultural chal-
lenges and pride, open-ended to allow
for child’s own interpretation, and
represent present-day childhood.

4.41 (.59) 95.5 3

1f. Although materials and structural
elements of a playroom are essential to
cultural inclusivity, the play therapist is
primary to the process of a child’s
sense of safety in cultural expression.
The play therapist actively facilitates
cultural expression and acceptance
through attitudinal conditions of con-
gruence, unconditional positive regard,
and empathic understanding; cultural
humility; responsibility for responding
to cultural opportunities; and commit-
ment to ongoing learning and devel-
opment of diverse cultures, systemic
oppression, and self-awareness of bias.

4.82 (.39) 100 2
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reflecting their everyday interactions, leading to a sense of belonging
and safety in the room. Materials in the multicultural playroom are
developmentally appropriate and representative of the micro and macro
culture, allow for cultural challenges and pride, open-ended to allow
for child’s own interpretation, and represent present-day childhood.
Although materials and structural elements of a playroom are essential
to cultural inclusivity, the play therapist is primary to the process of a
child’s sense of safety in cultural expression. The play therapist actively
facilitates cultural expression and acceptance through attitudinal conditions
of congruence, unconditional positive regard, and empathic under-
standing; cultural humility; responsibility for responding to cultural
opportunities; and commitment to ongoing learning and development of
diverse cultures, systemic oppression, and self-awareness of bias.

Ways Play Therapists Create More Culturally Inclusive
Playrooms

Content analysis from Round 1 yielded seven statements that represented
the data on ways in which play therapists can create more culturally inclu-
sive playrooms. In Round 2, participants rated the seven statements based
on their importance. Table 15.3 presents the statements, consensus results,
and the round in which consensus was reached. Results from Round 2
resulted in consensus on all seven statements.

Playroom Materials/Toys

In Round 1, we listed the 69 playroom materials suggested by Landreth
(2012) and asked participants to rate their essentialism in a multicultural
playroom. Of the 69 materials, participants reached positive consensus on 40
of the 69 materials, indicating support for these materials in the playroom.
For Round 2, we included the 29 non-consensus items and asked partici-
pants to rate the items in the context of their previous individual rating and
the group mean rating. Round 2 resulted in a positive consensus on 6 items
and a negative consensus on one item (i.e. Gumby). Based on Round 2
feedback, the research team modified wording for a few items for Round 3
consideration. A modifier was added to Barbies (i.e. Barbies [varying physi-
cal characteristics]), whiteboard was added to chalkboard item (i.e. chalk-
board/whiteboard), Lone Ranger mask was changed to “black mask and
other masks,” and tinker toys was changed to interlocking construction
toys. The remaining 22 items were included in Round 3 for which parti-
cipants were asked to rate these items again based on previous individual
ratings and group mean ratings. Round 3 resulted in consensus on two
additional items. Final analysis resulted in the inclusion of 48 playroom
material items, exclusion of one item (i.e. Gumby), and no consensus
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Table 15.3 Consensus statements on ways Play Therapists create more culturally
inclusive playrooms

Materials/Toys Mean (SD) Consensus Level Round Con-
sensus
Reached

The play therapist intentionally
structures the playroom and selects
materials that are accessible, diverse,
and representative of many cultures,
including but not limited to mate-
rials for categories of household,
kitchen, food, dolls and figures,
expressive materials, costumes, and
transportation, with particular
attention to forms, textures and
colors that are diverse and repre-
sentative of many cultures.

4.31 (.89) 81.8 2

In order to serve children through
culturally inclusive practices, the
therapist seeks to understand and
respond to local and broader com-
munities through engaging with
and learning from the local com-
munity, researching local neigh-
borhoods, seeking cultural
mentoring, printing materials in
languages of the community, and
staying engaged with local and
broader social concerns.

4.73 (.63) 90.9 2

The play therapist engages in life-
long cultural development on a
personal level through exploring
personal biases, remaining curious,
holding high sensitivity for cultural
issues, seeking self-acceptance when
feeling discomfort in cultural dif-
ferences, and striving for cultural
humility.

4.86 (.35) 100 2

In session, the play therapist main-
tains awareness of clients’ intersec-
tional identities, responds with
openness to the child and child’s
use of materials, seizes cultural
opportunities to respond empathi-
cally to clients, maintains awareness
of cultural messages sent through
body language and communication
style, and engages in ongoing pro-
cess of modifying playroom for
clients.

4.36 (.85) 86.3 2
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reached on 20 items. Table 15.4 lists all resulting essential items, consensus
results, and the round in which consensus was reached. Table 15.5 lists all
items for which consensus was not reached.

Discussion

In this study, we attempted to explore the perceptions of 22 experts in
CCPT and multiculturalism regarding the definition and materials/toys of a
multicultural playroom, as well as ways play therapists can enhance the
cultural inclusivity of playrooms. Participants represented a wide array of
diverse identities across race/ethnicity, gender, sexual identity, religion, and
immigration/international status, as well as other salient identities. Panelists
were well-versed as play therapists ranging from five to over 30 years of

Materials/Toys Mean (SD) Consensus Level Round Con-
sensus
Reached

The play therapist recognizes cul-
tural implications of the play ther-
apy environment and seeks to
ensure that the waiting room is
designed inclusively, the location of
services is responsive to the client’s
community, and ensures that par-
ents and members of the family
structure are involved in the play
therapy process.

4.36 (.95) 86.4 2

In order to provide effective ser-
vices across the field of play ther-
apy, the play therapist is involved in
training on personal and profes-
sional cultural development, as well
as actively advocates for the inclu-
sion of play therapists from diverse
identities and backgrounds and
multicultural training for all play
therapists.

4.43 (.75) 90.9 2

The child-centered play therapist
recognizes the value of traditionally
identified materials in the playroom
(e.g. Landreth, 2012) as materials
that allow for open interpretation
and free expression of culture. In
addition, the play therapist con-
tinues to adapt traditional lists to
meet the cultural needs of clients
through careful and intentional
selection.

4.55 (.74) 86.4 2
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Table 15.4 Essential materials/toys for the multicultural playroom that gained
consensus

Materials/Toys Mean (SD) Consensus
Level (%)

Round
Con-
sensus
Reached

Band-aids 4.12 (1.12) 84.2 1

Bendable doll family 2.65 (1.39) 95.2 1

Blunt scissors 4.65 (.59) 95 1
Bob (bop bag) 4.75 (.44) 95 1

Building blocks 4.62 (.67) 90.4 1

Construction paper 4.76 (.54) 95.3 1

Crayons, pencils, paper 4.81 (.40) 100 1

Dart gun 4.33 (1.11) 81 1

Dinosaurs, shark 4.67 (.58) 95.2 1

Dishes 4.76 (.44) 99.2 1
Doll bed, clothes, blanket 4.57 (.75) 85.7 1

Doll furniture 4.29 (.85) 85.7 1

Dollhouse (open-on-floor type) 4.71 (.46) 100 1

Dolls, baby clothes 4.81 (.51) 95.2 1

Dress-up clothes 4.62 (.67) 90.4 1

Drum 4.29 (1.06) 80.9 1

Empty fruit and vegetable cans 4.05 (1.07) 81 1
Erasable nontoxic markers 4.62 (.67) 90.4 1

Flashlight 4.38 (1.02) 85.7 1

Handcuffs 4.80 (.41) 100 1

Hats: firefighter, police, tiara, crown 4.50 (.83) 90 1

Medical kit 4.85 (.37) 100 1

Medical mask 4.57 (.98) 85.8 1

Nursing bottle (plastic) 4.75 (.44) 100 1
Pacifier 4.40 (.88) 85 1

Paints, easel, newsprint, brushes 4.75 (.55) 95 1

Play money and cash register 4.71 (.64) 90.5 1

Pot, pans, silverware 4.70 (.66) 90 1

Rope 4.43 (.81) 80.9 1

Rubber knife 4.70 (.66) 90 1

Rubber snake, alligator 4.50 (.76) 85 1
Sandbox, large spoon, funnel, sieve,
pail

4.80 (.52) 95 1

School bus 4.25 (.72) 85 1

Spider and other insects 4.29 (.90) 81 1

Telephone (two) 4.55 (.83) 90 1
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Materials/Toys Mean (SD) Consensus
Level (%)

Round
Con-
sensus
Reached

Tissues 4.57 (.81) 90.4 1

Toy soldiers and army equipment 4.55 (.69) 90 1

Transparent tape, nontoxic glue 4.80 (.41) 100 1

Truck, car, airplane, tractor, boat,
ambulance

4.70 (.57) 95 1

Zoo animals and farm animal families 4.90 (.30) 100 1
Balls 4.14 (.56) 90.9 2

Hand puppets 4.23 (.92) 86.4 2

Purse and jewelry 4.09 (.68) 81.8 2

Stove 3.45 (.66) 91 2

Tongue depressors 3.91 (.68) 81.8 2

Watercolor paints 4.23 (.81) 86.4 2

Broom, dustpan 4.05 (.58) 86.4 3
Soap, brush, comb 3.91 (.68) 81.8 3

Table 15.5 List of non-consensus materials/toys

Barbies (varying physical characteristics)
Black mask and other masks (formerly Lone Ranger Mask)

Cereal boxes

Chalkboard/whiteboard

Colored chalk

Cymbals

Dishpans

Egg cartons
Interlocking construction toys (formerly known as tinker toys)

Pitcher

Play camera

Pounding bench and hammer

Puppet theater

Rags or old towels

Refrigerator
Sponge

Stuffed animals

Toy noise-making gun

Toy watch

Xylophone

Table 15.4 (continued)
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experience and also experiences setting up playrooms ranging from setting
up five to over 30 playrooms during their careers. Although panelists were
diverse in their backgrounds, identities, and experiences, they all identified
as theoretically aligned with CCPT, which may have led to early consensus
on most statements and toys throughout the Delphi process. As the research
team for this study, we observed notable patterns and outcomes throughout
data collection and analysis, including panelists focus on intentionality, the
responsibility and personhood of the play therapist as a key facilitator to a
multiculturally inclusive playroom, the need to consider structure of the
multicultural playroom as well as materials/toys, and the consensus that
traditionally recommended materials/toys are essential to the multicultural
playroom but need modifications.

Intentionality

In the content analysis process following Round 1, we identified a consistent
theme and frequent use of the word “intentional” or variations thereof in
participant responses regarding definition of a multicultural playroom and ways
in which play therapists can enhance cultural inclusivity in the playroom.
Panelists emphasized the need for play therapists to be intentionally aware and
purposeful in their choices of playroom structure and materials. The first sen-
tence in the multicultural playroom definition states that the “multicultural
playroom is intentionally designed…” highlighting that the play therapist
consciously attends to the design of the playroom to ensure that it is multi-
culturally inclusive. This sentence reached 100% consensus in the first round of
ratings, indicating that panelists were enthusiastically in support of this concept.
Given that traditional play therapy literature (e.g. Axline, 1974; Cochran et al.,
2010; Landreth, 2012; Ray, 2011; VanFleet et al., 2010) provides little discus-
sion of concrete steps to ensure cultural inclusivity for playroom structure and
materials/toys, panelists may be particularly drawn to promoting the need for
play therapists to be more intentional in their selections for the playroom. In
addition to intentionality, panelists were also concerned with the play thera-
pist’s self and other-awareness. The integration of awareness with intentionality
is likely to activate a therapist’s behavior in playroom decision-making. It
appeared that panelists were making the point that sticking with traditionally
listed materials/toys without intentionally questioning their inclusion was not
enough to ensure that the playroom is inclusive. The final consensus definition
and ways in which therapists can create more culturally inclusive playrooms
hold the therapist accountable to being intentional in designing, selecting, and
structuring the playroom.

The Play Therapist

Although panelists appeared enthusiastic about identifying materials/toys for
inclusivity, there was a consensus that the most important factor in making a
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playroom inclusive was the play therapist. Throughout rounds, panelists
continued to provide feedback that materials/toys were essential to a mul-
ticultural playroom but not as essential as the attitude, knowledge, skills, and
personhood of the play therapist. As the research team, we noted that
panelists seemed to be concerned that this point regarding the essential
nature of the play therapist would be lost to a focus on toys/materials. In
the final section of the multicultural playroom definition, the statement,
“Although materials and structural elements of playroom are essential to
cultural inclusivity, the play therapist is primary to the process of a child’s
sense of safety in cultural expression,” appeared to capture the sentiments of
the panelists as evidenced by 100% consensus following the first round of
statement ratings. Panelists continued to hold play therapists accountable in
both the definition and ways to create culturally inclusive playrooms by
highlighting therapist intentionality, awareness, cultural humility, responsi-
bility for cultural opportunities, accountability for advocacy and training,
and ongoing personal and professional exploration of cultural issues.

Playroom Toys, Materials, and Structure

The consensus statements revealed that panelists were mostly concerned
with the responsibilities of the play therapist in selecting toys and materials
for the playroom based on awareness of personal biases and attitudes as well
as knowledge of cultural issues, systemic racism, oppression, and specific
cultural information. However, panelists expressed interest and enthusiasm
for the selection of toys and materials for the multicultural playroom as
evidenced by the many comments providing feedback about materials.
Because literature on CCPT toys/materials is fairly consistent in playroom
item lists, we believed that Landreth’s (2012) list of 69 toys/materials mostly
represented the CCPT approach to the playroom. Given that panelists
identified with CCPT, it is not surprising the consensus on the majority of
items (n=40) was reached in the first round of ratings.
Of distinct interest was early consensus regarding aggressive toys. In fact,

all listed aggressive toys reached consensus in the first round except for noisy
guns. These aggressive toys included bop bag, dart gun, handcuffs, knife,
aggressive animals, and soldiers. Consensus was never reached on noisy
guns. CCPT literature is replete with rationale and research supporting the
use of aggressive materials in play therapy (see Landreth, 2012; Ray, 2011).
Panelists had few comments regarding the aggressive toys yet rated them as
essential early in the consensus process, indicating that CCPT experts see
the need for aggressive toys as essential across culture. Based on comments,
lack of consensus on noisy guns seemed to be attributed to the perception
that there is no need for multiple types of guns, and a preference for dart
guns.
Ultimately, panelists reached consensus on 48 toys/materials that are tra-

ditionally listed as CCPT playroom materials as being essential in a
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multicultural playroom. The fact that panelists could only come to con-
sensus on eight additional items after the first round indicates that panelists
struggled with the necessity and/or inclusiveness of the remaining items.
Non-consensus items that elicited the most feedback included Barbies,
cereal boxes, camera, watches, bench and hammer, and chalkboard/white-
board. Barbies were, by far, the item with the most comments. Panelists
expressed concerns about the cultural messages sent by the inclusion of
Barbies, including gender and race/ethnicity messages pertaining to cultural
standards of beauty. Because some panelists expressed positive reports of
using Barbies of various skin tones, we changed the wording of Barbies for
Round 3 to include the modifier, “varying physical characteristics.” The
modification did not help the panelists reach consensus and Barbies remained a
non-consensus item. Panelists were not in agreement regarding cereal boxes.
Panelists with a focus on international diversity noted that cereal is not a
common food outside of the United States while some panelists commu-
nicated that a variety of cereals could be used to address diversity. In the end,
cereal boxes remained a non-consensus item. Items such as cameras and
watches were identified by some panelists as outdated for the current U.S.
culture in which phones have replaced the functions of cameras and watches.
Items such as whiteboard/chalkboard and hammer and bench were noted by
panelists as unnecessary yet not due to cultural inclusivity concerns.
Ratings on musical instruments resulted in the inclusion of drums but the

two other musical instruments, xylophone and cymbals, did not reach
consensus. Panelists expressed the need for musical instruments to be spe-
cific to the culture served or to multiple cultures. Xylophone and cymbals
were identified as culturally specific and may not represent multiple cul-
tures. Interestingly, the panelists found that drums were cross-cultural and
reached consensus on their inclusion early in Round 1.
For the 48 items that reached consensus, panelists were intentional in

adding modifications to many of the items in order to ensure cultural
inclusivity. It was clear that panelists were uncomfortable with the item
titles typically listed and wanted to provide clearer descriptors for cultural
inclusivity. Items such as dolls, food, dress-up clothes, band-aids, crayons,
puppets, and money were all identified by panelists as needing more
description to ensure that play therapists are selecting materials in these
categories that represent the cultures, communities, identities, and experi-
ences of children being served. While some panelists suggested the need for
a myriad of cultures for each toy category in order to serve diverse clients,
other panelists recommended ensuring the inclusion of materials for the
specific population served. As the research team, we found this result to be
the most overwhelming when identifying implications of these outcomes.
For play therapists who serve children from diverse backgrounds in one
room, the inclusion of multiple types of the same toy/material may be
limited by space and funding. In addition, the child may become over-
whelmed with too many materials in the playroom. Alternately, if the play
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therapist serves mainly one specific population, does a playroom that only
represents that culture allow for the full expression of that child’s world,
especially if that child is living in a diverse community? These are thoughts
that we are continuing to reflect upon and refine for the purposes of pro-
viding clearer direction for play therapists.
Throughout the process of refining statements for the multicultural play-

room definition and ways to create culturally inclusive playrooms, panelists
emphasized the need to not only intentionally select items for the playroom,
but to also intentionally design the structure of the playroom for needs of
children with varying abilities. Panelists reported attention to space size, acces-
sibility, and stimulation within the playroom, indicating the need for play
therapists to recognize and structure the playroom for children with varying
physical abilities. Shelf placement, wheelchair accessibility, and colors of the
room were mentioned as considerations for the structure of the playroom.

Limitations

Because we explored a relatively uninvestigated area of research, there were
limitations to this study. In designing the study, we intended to explicitly
focus on the multicultural inclusiveness of toys/materials in the playroom.
We framed the questionnaire for panelists to consider materials in the con-
text of a multicultural playroom. However, because we used the traditional
list of CCPT materials, the inclusion of materials based on a perception of
necessity for a playroom versus their contribution to multicultural inclusivity
may have become conflated for panelists. It appeared that panelists were
deliberate in their attunement to multicultural considerations, yet some
responses indicated that panelists did not see a toy/material as particularly
inclusive but necessary. In our research team framework, we held that any
material that was deemed necessary would also be multiculturally inclusive
but this framework may not have been the same for panelists.
Additionally, in Round 1, we asked panelists to add any items to the list

that they thought were multiculturally inclusive and necessary for a multi-
cultural playroom. The panelists responded with many suggestions.
Although most suggestions centered on adding descriptors to the traditional
categories of toys/materials, we received many additional items for con-
sideration. In order to include the items in the subsequent rounds for rating,
we would have extended the questionnaire beyond the probable patience of
the panelists. Hence, the final consensus does not include items suggested in
addition to the traditional list. We plan to extend our exploration of these
items as we continue our work toward a multicultural playroom.

Conclusion

The study presented in this chapter represents an intensive exploration of
what constitutes a multicultural playroom. Because we were focused on and
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committed to consistency concerning the humanistic approach in play
therapy and power of cultural inclusivity, we chose a method of inquiry that
allowed for the individual voices of our diverse panelists to be heard and
recorded. We also valued the process of consensus in which panelists were
reflective and considerate of their fellow panelists in their decision-making
and feedback. The results of this exploration provide the field of play ther-
apy with a clear and detailed description of a multicultural playroom, active
behaviors for play therapists to ensure cultural inclusivity in their playrooms,
and a list of toys/materials that are essential to a multicultural playroom.
Our sincere hope is that play therapists will use these outcomes to reflect
upon their playrooms, including their own intentionality toward cultural
inclusivity and the role of each selected toy/material.
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